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Dear colleagues,  
 
We hope this all new European Art Education Bulletin finds you well? Our aim is to inform you 
about the latest news, activities, and proposals of InSEA in Europe. The European Art Education 
bulletin has been improved and developed to now include the categories of a ‘Spotlight on a 
specific country’ (this additional with Hanna Ahrenby and Annika Hellman from Sweden) and an 
article on a specific topic ‘Voices from Europe’ with a contribution  from Dr. T. A. Koptseva, 
Associate Professor, Senior Researcher of the Federal State Budget Institution Institute of Art 
Education and Cultural Sciences of the Russian Academy of Education.  
 
 
Maria Letsiou,  
 
on behalf of the Board of the European Regional Council of InSEA (Andy Ash, Maria Letsiou and 
Ernst Wagner) 
 
 
 
 

News 
 

• InSEA Europe World Councillors’ webinar – save the date! 
InSEA Europe World Councillors will host a webinar called 'Young Artists and their 
voices' Saturday morning (GMT) 26th February 2022. Details and timings will follow in 
due course. 
 

• Informal InSEA Europe coffee  
Susan, Mira and Gabriella would like to thank all those who attended the informal InSEA 
Europe coffee morning in December. It was lovely to catch up with friends and 
colleagues and they will be back with another date and time this spring.  

 
 
 
European Art Education Bulletin - January 2022  
InSEA European Regional Council 
https://inseaeurope.home.blog/home/ 
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• InSEA Europe Webinar: “Art, Education and Sustainability”  
January, 22  (9am UTC/WET, 10am CET, 11am EET)  

 
How can we relate art education to the most challenging problems of our world today; 
ecological and social sustainability? What are the key concepts that art educators might 
want to consider?  These questions will be discussed by  

ü Ernst Wagner (Germany): Learning from art – an introduction 
ü Charmaine Zammit (Malta): Art for ESD: Local or international artworks? The 

Maltese experience. 
ü C. Mantzalos & V. Pavlou (Cyprus): Art Education at the Biennale Larnaca 
ü Martha Ioannidou (Greece): Engagement for sustainability by learning through 

the arts 
ü Harriet White (England): Practice-oriented art and sustainability 

 
To register follow the link: 
https://www.eventbrite.co.uk/e/art-education-and-sustainabilty-insea-europe-webinar-tickets-
247109620527  
*we will be recording the webinar and will post the video recording on the InSEA webpage. 
 
 

• International Arts Education Week 
In 2022 the World Alliance for Arts Education wishes to collect the voices of art 
educators and to spread these out during the celebrations of the international week of 
arts education May 23-29, 2022. Below are WAAE  plans,please   spread the word  :  

Celebrate! Help us to announce the international week of arts education, celebrating 
the diversity of languages. Send as 30 seconds mp3 audio file with your statement about 
arts education until 15 March 2022. 

Map the field! Help us to map the field and the diversity of approaches to arts 
education: Make a mp4 1 minute video about practices illustrating the contribute 
of  arts education in the lives of children, youth and adults. WAAE will showcase it in a 
global scale through WAAE  virtual space.  
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Send your contribution Here (If you cannot use the Form, you can send it via email 
to: WorldAllianceforArtsEducation@gmail.com.) 
READ MORE about the International Week of Arts Education  
READ MORE about the 2022 Campaign  

 

 

New Book Release  
 

Documents of Socially Engaged Art 

 
Editors: Raphael Vella & Melanie Sarantou 
E-ISBN: 978-989-54830-4-4 (PDF) 
Layout & Design: A-Design Lab 
ISBN: 978-989-54830-4-4 PDF) 
DOI:10.24981/2021-DSEA 
 

In three sections, this collection of essays studies different modes of documentation that are 
employed in collaborative artistic or design processes, including multiple approaches that 
reflect artists', participants', researchers' and educators' viewpoints. As innovative archives are 
produced, new partnerships are formed, transforming these audio-visual and other documents 
into veritable works of social engagement rather than mere reproductions or artworks or 
performances.  
Download the e-publication here: https://www.insea.org/wp-
content/uploads/2021/12/DocumentsOfSociallyEngagedArt_web.pdf 
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Spotlight on Sweden 
 

Visual Arts Education in Sweden 
By Hanna Ahrenby and Annika Hellman  

 

 

A brief history 

I hate art! A pupil says as he crumples his paper. It is one of his first art classes in grade 
eight. I am observing this class as part of my PhD project, and I ask him why he hates art: -
Because I can’t draw. (Ahrenby, 2021, p 70). 

 

This short episode thesis contains traces of older conceptions of the art subject in Sweden. Before the 
1960s, there was a differentiated school system, and if pupils were taught art, the content differed 
(Ahrenby, 2021; Wikberg, 2014). The art subject was at the time called Teckning, which means drawing. 
For a long time, there was a focus on teaching different techniques for drawing and art-making. In the 
1950s, the focus shifted towards artmaking as a possible way to express one's personality, inner 
thoughts and feelings. As a result, the role of the teacher changed; instead of teaching techniques, 
teachers should encourage the pupils’ free expression. At the beginning of the 1960s, the Swedish 
school system was reformed, and a nine-year compulsory school replaced a differentiated school 
system. In Sweden, all schools must teach according to the national curriculum that includes syllabuses 
for each subject. Although, there is room for teachers’ interpretations, selections and translations of the 
policy documents, especially in subjects like art where textbooks are rare.   

At the same time, new media changed the visual landscape, and loud voices argued for a changed art 
education that focused more on visual communication and the ability to analyse media images such as 
pictures for advertisement critically. It led to changes in the national syllabus for the art subject. Hence, 
from the 1969 curriculum, subject knowledge includes abilities seen as necessary in a democratic 
society.  

With the following curriculum, from 1980, this development takes further steps with a progressive 
syllabus, and the subject is renamed Bild (Image), which entails all different kinds of images. In today’s 
syllabus from 2011, the inclusion of a wide range of visual expressions is promoted by introducing the 
term visual culture. Visual culture is both theory and a research field where images are regarded as 
performative events, and the encounter between image and viewer is in focus. Although visual culture 
has become a part of the syllabus, there is a resistance in school practice towards working with the 
variety of expressions within visual culture and to put forth the visual competence of young people as a 
form of knowledge (Lind, 2010/2013). Still, communicative aspects are at the core of the subject – at 
least in policy documents such as the national syllabus. In art classes, on the other hand, the historical 
inheritance is visible as many (pupils, parents and sometimes teachers) still understand the art subject 
as a subject where classical technical skills, such as drawing, are the most important at the expense of 
the communicative aspects and analysis (Marner & Örtegren, 2015; Ahrenby, 2021). Åsén (2006) has 



 5 

described the development of art education in the following three phases: “Drawing as depiction, 
Drawing as means of expression and Art as means of communication” (p. 107). 

 
Figure 1. Teaching how to draw a model. The whiteboard instruction says: “9C. Is your rain-image not 

ready? Finish it. Prepare yourself for model drawing. 1. Draw from template/practice sheet. 2. Draw the 
models”—photograph from a visual arts classroom in 2021 (Hellman, forthcoming). 

 

Visual Arts Education in Sweden, some characteristics 

In the ten-year compulsory school, pupils start at age six in a preschool class called Förskoleklass (F). 
After completing compulsory school, pupils can continue to upper secondary school, choosing between 
university preparatory or vocational training programs. In compulsory school, pupils get subject grades 
from grade 6. Until grade 6, art is often included in other subjects and taught by the primary school 
teacher, who seldom is an educated art teacher.  From grade 7, art is taught as a separate subject in a 
specific art classroom and is most often led by an educated art teacher. Art classes usually consist of 
around 30 pupils, but art teachers prefer smaller groups of pupils, and at some schools, this is made 
possible (Ahrenby, 2021; Marner & Örtegren, 2015). Art education characteristics are summarised 
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below in Figure 1. Against this background, it is understandable that the subject content and quality 
varies between grades and between schools.  

 

Age Group 6–11 year old, 
Grade F–5 

12 year old, 

Grade 6 

 13–15 year old, 
Grade 7–9 

16–18 year old, 
Upper Secondary 
school 

Teacher Primary school 
teacher 

Primary school 
teacher (or art 
teacher) 

art teacher art teacher 

Art class size ≈30 pupils ≈30 pupils ≈10–35 pupils ≈10–35 pupils 

Classroom Regular classroom  Regular classroom 
(or art 
classroom/studio) 

art 
classroom/studio 

art 
classroom/studio 

Art as a mandatory 
subject 

Yes Yes Yes No 

Grades No Yes Yes Yes 

Figure 2. Characteristics in today’s art education. 

 

Also, today’s goal- and result management of schools promote a focus on the knowledge requirement in 
the syllabus.  For example, critical perspectives in the curriculum, such as critical analysis of images, 
aren’t part of the knowledge requirements and are therefore given less attention (Ahrenby, 2021). In 
upper secondary school, the Media Program was shut down with the reform of 2011, and the 
mandatory course in Arts, Aesthetic Activity, where pupils often could choose between visual arts, music 
and drama, was removed from the curricula entirely. In upper secondary school pupils now can choose 
to study at the Arts Programme or an elective course.  

As mentioned above, visual communication and analysis of images are crucial in the present syllabus. 
However, image production with classical techniques ( see images 1, 2, 3 & 4) and learning about 
western modern art still dominates arts education. (Ahrenby, 2021; Marner & Örtegren, 2015; Widén, 
2016). Due to a slow change in teaching practice, art education is not aligned with the curriculum 
(Marner & Örtegren, 2015). The reason for the slow change at the classroom level is complex. Ahrenby 
(2021) shows that conditions for enacting the curriculum are created by several factors that interact, 
such as policy, the goal- and result management of schools, the specific context of each school and 
subject conceptions of teachers and pupils. This means that even if the teacher’s understanding of the 
subject is in line with the current curriculum, it is not enough for enabling art education in line with it. 
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Figure 3. Pupil’s work in progress on the theme “feeling of rain”. Photograph from a visual arts 

classroom in 2021 (Hellman, forthcoming). 

 

Pertinent questions 

The significance of aesthetic subjects was emphasised in the Swedish school curricula reform of 1999. 
The Commission of Teacher Education stressed that all teachers should support children and youth to 
develop the ability to transform existing knowledge through aesthetic modes of expression. They argued 
that the teacher must challenge the conceptions in general of young people, which can be done through 
aesthetic learning processes (Statens Offentliga Utredningar, 1999). This entails exposing pupils to 
different cultural experiences and non-verbal languages and offering encounters with culture and 
various aesthetic expressions. In the teacher training reform of 2011, though, the concept of aesthetic 
learning processes was completely erased at all levels of education, and the space for aesthetic subjects 
in schools was drastically reduced (Ericsson & Lindgren, 2013; Hansson Stenhammar, 2015). The 
concepts in the current visual arts curriculum and school policy are instead aesthetic working methods 
and aesthetic modes of expression. Since 2011 the focus in Swedish educational policies has moved 
away from formulations about learning processes to text about goal-oriented knowledge, moving 
towards a neoliberal agenda that permeates Swedish society in large (Ahrenby 2021; Hellman, 2019; 
Hellman & Lind, 2017).  

For art educators at higher education, an extensive change occurred in elementary school with the 
reform of 2011. Students at the Leisure Teacher Program must choose between studying 30 higher 
education credits of Visual Arts or Physical Education. These students become qualified for teaching 
Visual Arts from grade one to six. Educating visual art teachers for only one semester is one of the 
biggest challenges for teachers at the visual arts teacher training programs.  This situation raises 
questions of what teaching content is most important in our subject today.  



 8 

 
Figure 4. Photograph from a visual arts classroom in 2021 (Hellman, forthcoming). 

 

Future challenges  

Girls receive higher grades than boys, and Visual Arts continues to be the subject where the gap is 
largest between boy’s and girl’s grades. Boys from foreign nationalities receive the lowest grades. The 
education of the parents co-varies with the grades, but we know very little about all these intersectional 
areas in art education (Marner & Örtegren, 2015). It seems to be a challenge to offer a visual arts 
education where all pupils have the same opportunity to succeed, and where teachers work with 
intercultural pedagogy (Leib, 2017). Recent research demonstrates that even if the syllabus emphasises 
theoretical skills like image analysis, theoretical skills become integrated in pupil’s image production in 
the visual arts practice and is not taught as an area of knowledge on its own (Ahrenby, 2021; Marklund, 
2019). 

Teachers in visual arts education consider the biggest challenges to be lack of time for covering all the 
content suggested in the syllabus and the large groups in the visual art classes (Marner & Örtegren, 
2015). This is one of the most pertinent questions for the National Visual Arts Teacher Association, an 
association that recently emerged due to worse working conditions for visual arts teachers and 
propositions for cutting hours for visual arts in the curricula. With united forces there were sufficient 
protests from both academies, associations and individual visual art teachers to stop this proposition in 
2020. There is a great engagement in both the Swedish InSEA association and the National Visual Arts 
Teacher Association, that now are cooperating through various activities and writing to government 
authorities and the press to have an impact on improving the conditions for Visual Arts teachers.   
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Voices from Europe 
 
 

РОЛЬ ПЕРЕДВИЖНЫХ ВЫСТАВОК «Я ВИЖУ МИР» В ХУДОЖЕСТВЕННО-ТВОРЧЕСКОМ РОСТЕ 
УЧИТЕЛЯ И УЧЕНИКА 

 
Копцева Татьяна Анатольевна,  

кандидат педагогических наук,  
старший научный сотрудник Федерального государственного бюджетного научного 

института художественного образования и культурологии Российской академии образования  
T. A. Koptseva,  

Ph.D., associate professor, senior researcher of the Federal State Budget Institution “Institute of Art 
Education and Cultural Sciences of the Russian 

 Academy of Education”  
E-mail:    kopceva@yandex.ru 

 
THE ROLE OF THE TRAVELLING EXHIBITIONS "I SEE THE WORLD" IN THE ARTISTIC AND CREATIVE 

GROWTH OF THE TEACHER AND STUDENT 
 

Ключевые слова: учитель, ученик, творческий рост, передвижная выставка, Международная 
коллекция детского рисунка, профессиональный стандарт педагога. 
Keywords: teacher, student, creative growth, traveling exhibition, international collection of children's 
drawings, professional standard of the teacher 
Аннотация:  в статье подчеркивается, что требования общества к подготовке учителей обусловлены 
историческими и социокультурными факторами, отмечается, что определяющим условием 
развивающегося в профессии учителя, становится личностный художественно-творческий рост 
ученика, делается вывод о том, что ежегодные передвижные выставки детского изобразительного 
творчества «Я вижу мир», организуемые ФГБНУ «ИХОиК РАО» при поддержке Международного 
союза педагогов-художников, мотивируют продуктивное творчество, способствуют 
художественному развитию не только ученика, но и учителя. 
 
Abstract: The article emphasizes that the requirements of society for the training of teachers are 
determined by historical and sociocultural factors, it is noted that the personal artistic and creative growth 
of the student becomes the determining condition for a teacher developing in the profession, it is 
concluded that the annual traveling exhibitions of children's art “I see the world ", by the federal state 
scientific institution "Institute of Art Education and Cultural Studies" with the support of the International 
Union of Teachers-Artists, motivate productive creativity, contribute to the artistic development of not 
only the student, but also the teacher. 

 

The problem of the development of the teacher's personality is acquiring special significance today. The 
renewal of the Russian education system depends on what kind of teacher will be, what position he will 
take, what will be his attitude to the profession, what will be his social status and internal state. The 
development of the student's personality is the leading task of the modern school. The didactic message 
that “the personal growth of a child depends on the creative growth of the teacher” is relevant today 
more than ever. The defining condition of a teacher developing in the profession is the student's artistic 
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and creative growth,  their independence. The solution to this problem is an essential need and an internal 
criterion for the teacher's self-realization, determines the content of  their professional self-awareness. 

Society's requirements for teacher training are due to historical and sociocultural factors. Emphasizing 
the role of the teacher, the German teacher of the XIX-th century. A. Disterweg noted that the teacher is 
“the most important phenomenon in school”, “the most instructive subject”, and “the most vivid example 
for the student”.  They are the bearer of the cultural value meanings of education. “A bad teacher teaches 
the truth, a good teacher teaches to find it,” he wrote, defending the methods of non-formal creative 
teaching in a folk school. 

Since pedagogy is both science and art, then both pedagogical skills and the creative growth of a teacher 
develop in these two areas of human activity. In this regard, we can agree with the statement of the 
doctor of pedagogical sciences, director of the Moscow school # 109 E.A. Yamburg about "professional 
growth is the teacher's tireless striving for self-improvement, which is based on the natural human need 
for creativity in working with children." 

The tradition of holding traveling exhibitions of children's fine art (1994-2021) contributed to the creation 
of the association of "Teachers-Wanderers", which gathered to test the new content of art education in 
the art and environmental educational program "Nature and the Artist" (author T. A. Koptseva). An 
important condition for its approbation was the participation of not only specialist teachers, but also non-
specialists, as well as kindergarten teachers and primary school teachers. The technology of achieving the 
planned results of art education was revealed in three sources: a textbook, methodological 
recommendations, and a student's creative folder (workbook), the relevance of the content of which had 
to be checked. As a result of the study, a collection of children's drawings was collected, confirming the 
effectiveness of this educational system [Koptseva 2013, 2014]. 

The traveling exhibition and the educational events held in connection with it have become an effective 
means of improving the skills of teachers. In 2020, the opening of the 30th anniversary "traveling 
exhibition" "I see the world: peace to our home, dedicated to the 75th anniversary of the Victory, and the 
10th exhibition of creative works by students and teachers-artists took place. 

The social and pedagogical movement "The Wanderers movement" has existed for 26 years (since 1994). 
This is a community of creatively working teachers of secondary schools and kindergarten teachers, 
teachers of additional education and university teachers who are not indifferent to the problems of art 
education. Some The Wanderers teachers have already achieved high achievements in the art of teaching 
art and are eager to share their experience with colleagues. Others are at the beginning of their 
professional career and strive to replenish their piggy bank of artistic and pedagogical skills. But they all 
consider "The Wanderers movement" " an important condition for their creative growth. 

There are many definitions of the concept of "creative growth of the teacher". Creative growth is often 
associated with professional pedagogical growth, meaning the development of competencies, the 
acquisition by the teacher of knowledge, teachings and skills, ways of activity that allow the teacher to 
solve the current goals and objectives of art education. In this regard, the stages of pedagogical creative 
growth are built, with the allocation of levels of professionalism: novice teacher, advanced teacher, 
teacher-methodologist, teacher-researcher. 

In 2013 The Council for Professional Standards of the Ministry of Labor of the Russian Federation adopted 
the "Professional Standard of a Teacher", which is being introduced into permanent use in the Russian 
Federation since 2017. The professional standard is intended to become a system-forming mechanism 
that contributes to improving the quality of teachers' work in accordance with the requirements of the 
Federal State Educational Standard, creating objective requirements for labor actions, knowledge and 
skills of the necessary level of professional education, determining the scope and direction of training, 
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retraining or advanced training of teachers. The professional standard, according to the developers, 
should increase the responsibility of the teacher for the results of their work and, accordingly, improve 
the quality of education, which will allow linking the level of professionalism of the teacher, his job 
responsibilities and working conditions with the results of professional activity (an effective contract). 

However, in the same document, the problems of implementing professional standards that prevent its 
implementation in practice are spelled out, namely: favorable conditions for meeting the requirements 
of the professional standard are not created, sufficient material base is not created, there is a shortage of 
narrow specialists, as well as a negative obstacle is the workload and lack of free time for a subject 
teacher. 

What are the requirements of the professional standard for a modern teacher? 

1) The teacher must have a higher education, 2) demonstrate knowledge of the subject and the training 
program, 3) be able to plan, conduct lessons, analyze their effectiveness, 4) master the forms and methods 
of teaching-standard and innovative, 5) use special approaches to cover all children, 6) be able to 
objectively assess the capabilities of children using different forms and methods of control, 7) possess 
information and communication competencies. The professional standard of a kindergarten teacher is the 
same, the only difference is that he does not have to have a higher education. It is also noteworthy that 
the pedagogical professional standard does not say anything about the creative growth of the teacher 
and the student. 

For example, it is considered that a novice teacher has the right to carry out educational activities based 
on the results of successful completion of the qualification exam. An advanced teacher is a teacher who 
already has a certain number of professional competencies. The teacher-methodologist is already able to 
transfer the accumulated experience to others, and finally, the teacher-researcher is the one who is not 
only able to transfer his experience, but also to test the new content of education and introduce 
innovative and proprietary technologies. What corresponds to the levels of professional development of 
the teacher-artist: the first level – pedagogical skill, 2-pedagogical technique, 3-pedagogical skill, 4-
pedagogical innovation. 

In the Federal State Budgetary Scientific Institution "Institute of Art Education and Cultural Studies of the 
Russian Academy of Education" (http://www.art-education.ru/) innovation activities are carried out 
systematically and consistently with the teaching community. Teachers-researchers conduct 
experimental work on various aspects of pedagogy-art. In accordance with the plans of the "Socio-cultural 
Educational project "Mobile Exhibition of Fine Art", the goals and objectives of innovation activity are set: 

- Approbation and improvement of the variable model of art education of children and adolescents ""The 
Wanderers movement", taking into account the peculiarities of the regions of the Russian Federation 
(natural and climatic, socio-cultural, economic, etc.) and specific educational organizations in the thematic 
modules: "Me and the world of nature", " Me and the world of animals", " Me and the world of man", " 
Me and the world of art". 

- Development of the social and pedagogical movement "The Wanderers movement", as a form of "rapid 
response" to a socio-cultural request. 

- Creation of an expert council that develops criteria for evaluating the quality of art education and a 
generator of strategic ideas. 

The research work is open and democratic, and any teacher in Russia and the world can get acquainted 
with its results on the platform /youtu. b. Monthly blitz seminars are held [Blitz Seminar No. 1 (February 
5, 2021. "Coordination of the goals, objectives, forms of cooperation and the "road map" of the scientific 
and educational project "Peredvizhnichestvo"": https://youtu.be/41MM6q8f5r0 ], in the process of which 
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the materials submitted to the international competition of children's fine art are analyzed. The criteria 
base for evaluating drawings of children aged 3-18 years old who enter International competitions is being 
developed [Koptseva. Diagnostic tools... 2020]. In 2021, the international children's art competition "I see 
the world: the world of the universe" is associated with a historically important event of the world - the 
60th anniversary of the First flight into space of a human   -  the first cosmonaut of the planet Yuri Gagarin. 
Each teacher and the student can take part in this competition and place their drawings in the gallery of 
the International Union of Teachers and Artists (https://art-teacher.ru/page/konkursy-partnerov). 

A long-term analysis of the productive results of research teachers shows that a teacher who teaches art 
to children is, first of all, a creative person. His artistic and creative growth is a conscious necessity of a 
person striving for self-realization. In The Art and Science of Creativity (1965), George Neller writes: 
"Creativity... in many ways consists of rethinking what we already know in order to find what we don't yet 
know ... Therefore, in order to think creatively, we must look with a fresh eye at what we take for granted." 
This can be fully attributed to the creative development of the child and the teacher. 

A traveling exhibition is a source of self-education, an effective way of creative growth of teachers and 
students. The complexes of events held in connection with the educational project "The Wanderers 
movement", " help the teacher and the student to find what they do not yet know. Its participants are 
provided with many sources for replenishing their creative baggage, including advanced training courses, 
conferences, seminars, pedagogical readings, participation in projects and competitions, networking and 
consultations on topical issues of pedagogy-art, distance learning, webinars, literary sources, materials in 
the media, online communities, as well as independent, project, search, research and plein-air activities. 
The socio-cultural innovation project " The Wanderers movement"changes the perspective of the 
"traditional pedagogical view", helps to look at the educational process in a new way, "rethink what we 
already know", in order to find what we have not experienced yet [Koptseva 2020]. 

Plein-air art practices, "summer art schools" are an important part of self-training for children and adults. 
In the life of a teacher and a child, this is a period of admiring nature, enjoying its beauty and variability, 
a period of long-awaited free creative activity, when everyone is completely devoted to the visual arts, 
and, above all, realize themselves as artists. Reporting plein-air exhibitions, screenings and vernissages 
are an integral part of such a productive art festival. 

Competitions of children's drawing, creative works of students and teachers-artists "I see the world", 
which precedes the mobile exhibition can be called a creative laboratory. The competition does not act 
as a competitive platform, but as a place to search for pedagogical ideas and creative discoveries. The 
placement of drawings on the portal of the International Union of Teachers-Artists is preceded by 
methodological work in the regions, the drawings are selected, the criteria for their selection for the 
competition are identified. Children, as well as expert pedagogical communities, jointly choose the most 
interesting compositional solutions. The international competition is preceded by educational and 
research work on the ground, holding regional exhibitions: children's, student, pedagogical and joint 
exhibitions. 

The main educational work is carried out by the teacher at classes (in the art class). Russian teacher-
innovator, children's writer, creator of the pedagogical system based on the recognition of the child's 
personality as the highest value, which should be focused on the processes of education and upbringing 
V. A. Sukhomlinsky wrote that "the teacher prepares for a good lesson all his life ...the lesson is a mirror 
of the general and pedagogical culture of the teacher, a measure of his intellectual wealth, an indicator 
of the outlook, erudition". 

To the modern teacher-artist today there are such requirements that he, to the best of his education, 
which he received a long time ago, simply cannot possess. The child today is different than he was ten 



 14 

years ago, so the teacher needs to learn all the time. For example, in the course of training in the specialty, 
knowledge in the field of inclusive education and correctional pedagogy was not given, and the teacher 
in the class has to work with "special" children (wheelchair users, visually impaired, lagging behind in 
general and artistic development, etc.), to whom a special therapeutic approach is needed. The task of 
the project "The Wanderers movement" begins to solve these problems, cooperation with charitable 
foundations brings its positive results. 

Today, an art teacher should perform the functions of not only a subject specialist, but also a consultant, 
manager, organizer, tutor, motivator, mentor (mentor), tutor, educator, strategist, designer, coordinator, 
expert, actor, director, director, researcher, enthusiast-volunteer. But these skills need to be taught to 
the teacher first, and then ask him. A mobile teacher retraining system is required, which has not yet been 
created, and the project “The Wanderers movement” partially solves these problems. 

The modern teacher of fine arts faces problems that need to be solved: sometimes there are more than 
25 children in the class, and in some of the classrooms there is no water. The school does not provide 
students with paints and paper, and federal state educational standards (FSES) require teachers to use 
"special, modern, innovative techniques and materials." Many parents are unable to buy art materials for 
their children. To saturate the learning process with interesting forms of work, teachers bring their own 
paints, paper, and so on. For example, in Moscow, within the framework of the state program for 
optimizing education, schools, kindergartens, and organizations of supplementary education were 
combined together into one complex, and therefore, a teacher of fine arts can work in three different 
buildings per day, transferring visual aids and materials necessary for work. 

To overcome all the difficulties, only a creative person who has the wit, is able to isolate the most 
important things and, despite the lack of necessary equipment, interactive whiteboards, paints and other 
things, turn the art lesson into a process of co-creative activity of the teacher and student. One of the 
teachers-wanderers (Kuprikov E. N., g. Presenting his experience, he demonstrated unique results of 
working with uncomplicated artistic materials: clay and plasticine, charcoal and sanguine, simple and 
colored pencils, felt-tip pens and colored school crayons on tinted paper, which say with complete 
conviction that it does not matter what children work, the main thing is what they create. In this 
connection, we also recall the unique experience of the Austrian teacher Friedl Dicker-Brandes, who 
taught art classes for children in the Auschwitz concentration camp in Poland during the Second World 
War. Our problems pale in comparison to the conditions under which she had to work. We never cease 
to be surprised at what expressive drawings her students created using "junk materials". 

Of course, most schools in Russia are perfectly equipped, using interactive and game methods, methods 
of theatricalization and opportunities for visual productive creativity, making the student their ally, art 
teachers create interesting lessons that take children into the world of artistic creativity. The participation 
and victory of young artists in the international competition and traveling exhibition "I see the world" is a 
vivid evidence of the effectiveness of creatively organized pedagogical work. 

The creative growth of a teacher is impossible without a self-educational process. By exchanging creative 
achievements, wanderers teachers are enriched with new knowledge, new impressions and effective 
educational technologies. The acquired experience of "new" activities contributes to the"saturation" of 
students with new knowledge, skills, experiences and ways of creative activity. The mobility of obtaining 
up - to-date knowledge as a result of the annual project "Traveling Exhibition" contributes to the 
ingression (introduction) of new things into the practice of a school, kindergarten or university, allows you 
to see every year a "changing" preschooler or primary school student, teenager or student, and most 
importantly - a teacher. 
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The results of education – a drawing of a young artist, a product, a sculpture, etc., allow the teacher to 
understand and adjust his pedagogical path from a different perspective, to outline strategic guidelines 
for the effectiveness of art education. Thus, the creative growth of the teacher and the student are 
mutually dependent processes. The research educational project "Traveling Exhibition" promotes co-
creation of subjects of the educational process, the development of their creative potential.   

 Describing the effectiveness of pedagogical work, the American writer William Arthur Ward wrote that " 
a mediocre teacher expounds. A good teacher explains. Outstanding teacher shows. A great teacher 
inspires." A creative teacher is a "jack-of-all-trades", driven by an interest in his pedagogical work, he 
expounds, explains, shows and inspires, receiving aesthetic pleasure from his work. 

Researcher and innovator in the field of educational psychology Sh. A. Amonashvili 
(https://pedsovet.su/publ/188-1-0-5593). The main thesis of his pedagogical work is the preservation of 
the student’s creative individuality. Working with children according to the system of humane and 
personal approach, his methods of education and training are aimed at the personal development of the 
child, building respectful trusting relationships between children, teachers and parents. This is also guided 
by the teachers-wanderers, creating an "atmosphere of creativity" at classes, they give a powerful 
impetus to the knowledge and spiritual development of the child. 

The creation of an "atmosphere of creativity" is the main condition for the effectiveness of art pedagogy, 
as has been repeatedly written by prominent representatives of Russian art education and researchers of 
the artistic creativity psychology: A.V. Bakushinsky [Bakushinsky 2009], N. A. Vetlugina [Vetlugina 1972], 
V. S. Vygotsky [Vygotsky 1991], D. B. Kabalevsky [1984], G. V. Labunskaya [1965], B. M. Nemensky 
[Nemensky 2012], L. M. Predtechenskaya [Predtechenskaya 1992], E. A. Fleorina [1923, 1956] and others. 
Academician, composer, public figure, teacher-innovator Dmitry Borisovich Kabalevsky [Kabalevsky 1984] 
saw the power of art pedagogy in the community of different types of art, on this occasion he wrote: 
"There can hardly be any doubt that it is in combination (and not in separate existence!) Music, literature, 
and the visual arts offer great opportunities for the development of students ' artistic culture. It is this 
traditional school "triumvirate of the arts" that is naturally and organically able to grow and enrich itself 
through the gradual addition of such synthetic arts as theater and cinema" [Kabalevsky 1984]. 

The project " The Wanderers movement " pursues educational goals. The study of practical experience 
and the application of integrative technologies, the methods of the "dialogue of cultures" [Bibler 1989] 
and the "dialogue of arts" [Koptseva, Fomina 2020], the peculiarities of the multicultural approach 
application [Koptseva, Koptsev 2020], the interaction of different kinds of art on an imaginative basis, the 
study of the didactics of art education as the theoretical basis of art pedagogy [Koptseva 2019] are 
important priorities of the research project "Traveling Exhibition "I see the world". 

The productive results of the traveling exhibitions-the works of children aged 3-18 years add to the 
International Collection of Children's Drawings of the federal state scientific institution "Institute of Art 
Education and Cultural Studies", which has a 120-year history. The "oldest" drawing dates back to 1897. 
A special part of the collection consists of children's drawings from the republics of the USSR and 15 
leading countries of the world (Austria, England, Germany, Holland, Denmark, Spain, Norway, Poland, 
SASSH (North American United States), Turkey, Finland, France, Czecho-Slovakia, Sweden, Japan 
[International Exhibition of Children's Drawing 1934], received in Moscow in connection with the 
International Exhibition in 1934 [Koptseva 2018]. The exhibition was organized by the People's 
Commissariat of Education of the RSFSR (Narkompros) and the Central House of Artistic Education of 
Children (now federal state scientific institution "Institute of Art Education and Cultural Studies"). The 
tradition of holding international exhibitions of children's drawings is preserved at the Institute of Art 
Education and Cultural Studies. The systematic enrichment of the international collection with new 
expressive children's drawings is one of the tasks of the innovative annual project " The Wanderers 
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movement ", which is aimed in particular at the international competition of the 31st mobile exhibition " 
“I see the world: the world of the universe” (2021), dedicated to the 60th anniversary of the flight of the 
first man of the Earth into space – Yuri Gagarin. 

We invite all countries of the world to cooperate and participate in this project! 
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